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ABOUT THE COURSE: A MESSAGE FROM RABBI DAVID FOHRMAN

In general, the style of the course is meant to be interactive. By this, I mean a couple of different things.
Firstly, the videos themselves are meant to be interactive. That is, I've tried to create the feel, in each, of
standing next to the viewer and showing him/her what I am trying to say. I'm not trying to create a
formal, perfect, presentation; I'm trying to create something that is unscripted, spontaneous and fun.
I'm trying to get you to think along with me. You'll let me know whether I've succeeded.
So the videos are meant to be a kind of interaction between me and you, but they are also meant to
foster a kind of interaction between the viewer and him/herself. I'm not terribly interested in people
watching the videos passively, as if they were a kind of Jewishly-themed amusement park ride. I'm
interested in you and your peers engaging in a dialogue with one another about what it all means. Feel
free to argue with me, in whole or in part, about the points I'm making. Expand on the points; limit
them; apply them elsewhere. Make this your "own."
And finally, the course is meant to be interactive in one more way: it serves as a kind of dialogue
between you and us. Please share with us any thoughts you have about the material. If you have any
great conversations, please let us know so that we can share your ideas. If you have suggestions for
modifications or enhancements, please share that, too. In general, let us know what works well and
what doesn't. Teaching this course will afford you a constant opportunity to interact with us.
I hope you enjoy the course as much as I've enjoyed putting it together. I'm looking forward to hearing
from you about your experience with it. Please be in touch with your educational manager, or email
info@alephbeta.org.
-Rabbi David Fohrman

WHICH STUDY GUIDE IS RIGHT FOR YOU?
Teachers using this material for classroom lessons should make use of the Teacher’s Guide (p. 1).
Everyone else (for example, those in adult education using the material for group study) can skip the
“Teacher’s Guide” and head straight to the Group Study Guide (p. 11). Regardless of which guide you
choose, sources sheets and video outlines provided in the Appendix (p. 20) can be utilized by all.
The above hyperlinks will take you straight to the corresponding pages in the Course Guide.
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CORRECTING JEWISH HISTORY: THE HIDDEN STORY OF QUEEN ESTHER
TEACHER’S GUIDE
In this course, we examine the two different attempts of Esther to save the Jews from the hands of
Haman and explore how her memories may have deeply affected her approaches. We discuss the
importance of memory, both in the Megillah and in Judaism in general, and suggest that how we choose
to relate and react to memory is a primary theme of the holiday of Purim.

LEARNING OBJECTIVES
For convenience and organization, different categories of learning objectives are color coded with small
circles before the text:
 = Methodological Learning Objectives: general skills students will learn and develop.
 = Content Learning Objective: what students will know regarding the material itself.
 = Affect Learning Objectives: spiritual and emotional lessons born out of the material.

Students will be able to…
1.  Recognize the dangers of the “The Lullaby Effect” (regarding almost every story or text) and
demonstrate how it can be broken.
2.  Illustrate the differences in approach and tone between Esther’s two pleas to the king in
attempt to save her people.
3.  Identify the interplay between the Esther narrative and the story of the Sale of Joseph, and
explain why that might be significant.
4.  Assess the value of memory – both positive and negative – in Judaism.
5.   Recognize the challenges that memory poses for future decision-making and perspective,
and demonstrate how Esther’s struggle and success teach us precisely how to face the
challenges of memory.

METHODOLOGICAL TOOLS
1. Breaking the “Lullaby Effect”: Approaching a story as if never before seen or heard.
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CLASS 1: BASIC LESSON PLAN

WATCH

VIDEO 1: PROLOGUE: (3:28)

In this video, Rabbi Fohrman begins to explore the true meaning of the holiday of Purim, and
introduces the overall theme of the course and of Purim itself: Memories.

CLASS DISCUSSION MEMORY IN JUDAISM
Before plunging into the content of the course, have a discussion with your students regarding
their thoughts on memory: How important is memory in Judaism? Where else does the Torah
emphasize memory? Why? In other words, what is the Torah trying to teach us about Judaism
through emphasizing the importance of memory?
The theme of memory will be explored throughout this course. By the end of the course, your
students will have a better understanding of all of the above questions. The purpose of this
discussion is to get your students to start thinking about this important topic and to set the stage
for the rest of the course. In that sense, there are no “right” or “wrong” answers.

PREPARE ROLE-PLAY: ESTHER’S PLEA
Prior to Video 2, have your students create a role-play which reflects how they might have
approached King Achashverosh, had they been in Esther’s position, in attempting to save the Jews.
First, set the stage: remind your students of the basic story up until this point. Be sure to explain
Haman’s plot, how Esther became Queen, and, perhaps, how Achashverosh seems to feel about
her. Queen Esther comes uninvited to the king’s chamber and requests that the king, along with
Haman, attend a feast.

Choose three (3) groups of two (2) students. In each group, one student should play the role of the
Queen Esther while the other plays King Achashverosh. The students should play out the scene not
as it actually happened in the Megillah, but as the role-players would actually and realistically have
acted and spoken in such a situation. “Esther” should plan an approach that he/she thinks would be
most successful in persuading Achashverosh. In turn, “Achashverosh” should react as he/she thinks the
king should to such an approach. (Of course, the two role-players should not plan their responses to
each other beforehand. It should be organic.) Each group will have a chance to role-play.
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The purpose of this exercise is to train students to think critically about Esther’s approach, instead of
simply taking the story (or any text) for granted. When reading the text, students should begin to see
oddities and ask questions that will allow them to plunge more deeply into the true meaning of the text.
What approach did Esther take? Why did she take the approach? Was it the best approach to take?
What seems strange about her approach? These questions will be addressed throughout the series.

WATCH

VIDEO 2: ESTHER THE ACCOUNTANT (7:04)

In this video, Rabbi Fohrman presents the first “Megillah Mystery” by carefully examining the
various aspects of Esther’s first attempt to save her people from the imminent fate of
annihilation.

CLASS DISCUSSION BREAKING THE LULLABY EFFECT
As Rabbi Fohrman pointed out in the Prologue, the stories of the Megillah – including Esther’s
pleas to the king – have been familiar to many of us from a very young age; in fact, they have
become so ingrained within us that we rarely – if ever – stop and think about what they really
mean. The last video demonstrated precisely that: we are so familiar with the stories that we
never notice the glaring oddities of the text, regardless of how many times we read it. This is
known as the Lullaby Effect: when stories and ideas that are so well known that we accept them
as we always have without ever truly paying attention to, critically thinking about, or
questioning them. Our goal, then, is to “break” the Lullaby Effect, by approaching a story as if
never before seen or heard.
Discuss with your students the potential dangers of the Lullaby Effect, why it is important to
“break” the Lullaby Effect, and how we can break the Lullaby Effect.
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CLASS 2: BASIC LESSON PLAN
At 3:50 into the video, pause the video and challenge your class to answer Rabbi Fohrman’s question:
Where, in Genesis, have we heard these words before? What story does this remind us of?

WATCH

VIDEO 3: WE’VE BEEN SOLD… AGAIN! (10:00)

In this video, Rabbi Fohrman presents the second “Megillah Mystery” by exploring the strange
language of Esther’s second attempt to save the Jews. In so doing, Rabbi Fohrman highlights the
narrative’s intertextual parallels to an earlier Biblical story.

CHALLENGE YOUR STUDENTS ESTHER 1 AND ESTHER 2
Break your students up into small groups and have them read through the text of each of Esther’s
requests (7:3-4, 8:3-6). In Video 3, we discussed the intertextual connections between Esther’s requests
and various stages of the Sale of Joseph story. Now, ask your students to consider the differences in
approach of each request. What is Esther’s approach in each instance? What tone does she take in each
request? Does it differ between the two? More deeply, what might her approach in each situation
reveal about her own attitude?
You can find source sheets with the relevant verses in the Appendix at the end of the course guide.
There are two source sheets: one has the verses only in the original Hebrew, while the other includes a
side-by-side English translation. You can choose whichever version is most appropriate for your class.
When comparing the two requests, it seems that Esther takes a very different tone in her second request
than she does in her first. In her second request, Esther wears her emotions on her sleeve; she falls to the
floor, cries, and pleas (v. 3). She emphatically tells the king that she simply cannot bear to see the evil
that might befall her own people (v. 6). Her request is an impassioned plea of someone who is about to
watch her own brothers and sisters be destroyed. The first request, however, takes a very different
approach. Her cost-benefit analysis regarding slavery vs. murder seems to be more “business”-minded,
and almost no emotion is expressed; she seems much more emotionally-removed at this point. It cannot
– and should not – be denied that her first request was passionate as well. Still, the difference between
the two seems glaring. The “meaning” of these differences will become clear as the course progresses.
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CLASS DISCUSSION ESTHER AND THE SALE OF JOSEPH
Have a discussion with your class regarding the question with which Rabbi Fohrman left off:
What is the connection between Esther and the Sale of Joseph? Encourage your students to
think critically and creatively. You can leave the question open-ended and broad, or you may
want to lead the discussion with a few guided thought questions:




What are the two “options” in each case regarding the potential fates of each subject
(the Jewish People vs. Joseph)? Slavery vs. Death
Who is the “hero” of each story? Esther and Judah
Do these heroes have anything in common?
o Do their struggles have anything in common?
o Do their relationships with the subjects have anything in common?

6

CLASS 3: BASIC LESSON PLAN
PREPARE MORDECHAI’S LINEAGE
Prior to Video 4, break your students up into small groups, and have them read the Megillah’s
introduction of Mordechai (2:5). Challenge them to answer the seemingly glaring inconsistency of the
text: the verse says that Mordechai was both a “Judean Man –  ”איש יהודיand a “Benjamite Man – איש
ימיני.” How can that be? Have the students write down as many answers as they can come up with,
using the provided commentaries and their own creativity.
Once they have answered the above question, have them consider a broader question: Why do these
details matter? Why are they in the Megillah at all?
You can find source sheets with the relevant verses and commentaries in the Appendix at the end of the
course guide. There are two source sheets: one has the verses only in the original Hebrew, while the
other includes a side-by-side English translation. You can choose whichever version is most appropriate
for your class.

WATCH

VIDEO 4: BROTHERLY LOVE (12:30)

In this video, Rabbi Fohrman suggests that Esther’s first plea was made with a heart full of
memories of her ancestral past – and laden with a begrudging bitterness.

CLASS DISCUSSION JUDAH’S INTENT
Rabbi Fohrman suggested that Esther was filled with bitterness of Judah’s willingness to save his
brother from death but not from slavery. However, is Esther’s “accusation” appropriate? Was
Judah really interested only in what would give the brothers the greatest monetary and strategic
benefit? After all, suggesting the sale of Joseph may have been, in his opinion, the best strategy
with which to save Joseph. Or, perhaps, is Esther’s bitterness actually well-placed? Was Judah
really interested in saving Joseph, or just in covering the brothers’ tracks while making some
money in the process?
See Rashi, Sforno, and Kli Yakar on Genesis 37:26-27, which all seem to indicate that Esther’s
implicit accusation was quite accurate.
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CLASS 4: BASIC LESSON PLAN

WATCH

VIDEO 5: PAY IT FORWARD (7:02)

In this video, Rabbi Fohrman suggests that in her second plea, Esther remembered the next stage
of her ancestral past – when Judah saved Benjamin – and repays the kindness.

CLASS DISCUSSION HOW TO REMEMBER
In the next video, the Epilogue, Rabbi Fohrman discusses in more detail what this story of
Esther teaches us about how we should relate to memory. Before we get there, open the floor
to your students: What does this whole approach teach us – practically – about how we should
relate to memory? Is Esther teaching us to choose to only remember the good and erase all
painful memories? What are the advantages and disadvantages to such an idea? In short, so
what?

CHALLENGE YOUR STUDENTS MEMORY IN THE TORAH
Towards the end of Video 5, Rabbi Fohrman mentioned that the Biblical verses referring to Amalek
(from which Haman descended) are suffused with the theme of memory.
More broadly, the Bible has six commandments that require us remember certain ideas or events on a
regular basis: the exodus from Egypt, the Sabbath, the revelation at Sinai the sin of the golden calf, what
happened to Miriam following her ill-speech regarding her brother Moses, and the attacks of Amalek.
Perhaps the best summary is that which is said in Deuteronomy 32:7: “Remember the days of old,
consider the years of many generations.”
How can we explain this command in light of that which we have learned about memory? Why is it
important to “remember the days of old”? Why is it a commandment? In addition to explaining the
verse in Deuteronomy 32:7, have your students choose any two of the above six memorycommandments and explain why remembering those events is so crucial. Many of these
commandments involve memory of a sinful act; why is it so important to constantly remember ancient
wrongdoing? It all happened so long ago – why can’t we let bygones be bygones? In their answers, you
can guide your students to preempt one of the ideas in the following video – namely, that of the
importance of memory (regretting the sin) in process of true repentance (teshuvah/)תשובה.
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CLASS 5: BASIC LESSON PLAN

WATCH

VIDEO 6: EPILOGUE: PAST, PRESENT, & FUTURE (7:41)

In this video, the last of the course, Rabbi Fohrman discusses more generally the power of
memory and explains the role of memory in the process of repentance and reconciliation. Finally,
he accentuates the true lessons of Esther’s decisions regarding how we should relate and respond
to our own memories. We should remember everything; it’s how we choose to remember that
makes all the difference.

CLASS DISCUSSION WHO IS RIGHT?
This topic can be either a classroom discussion or an individual assignment, as will be explained
below.
Present these two quotes to your students:
I've never tried to block out the memories of the past, even though some are painful. I
don't understand people who hide from their past. Everything you live through helps to
make you the person you are now.”
-Sophia Loren (Italian Actress)
Our dreams must be stronger than our memories. We must be pulled by our dreams,
rather than pushed by our memories.
-Jesse Jackson (American civil rights
activist)
Then, ask your students: Based on what we have learned about memory, who is right? Are they
arguing? What is the primary message of each?
Instead of having a classroom discussion, you may want to assign this either as an in-class
assignment or a homework assignment, in which your students explain the meaning of each
quote according to what we have learned, and assess which quote seems more correct.

CHALLENGE YOUR STUDENTS FIXING BROKEN RELATIONSHIPS
As we have seen, the holiday of Purim is about reconciliation. The Jews merited saving largely because
of what happened bein adam l’chaveiro (actions between fellow human beings); betrayed brothers were
willing to make peace because of how they chose to remember.
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Ask your students to think of a family relationship or personal friendship that went awry because of
something that one person (or both) did or said to the other. Generally, we tend to remember the
negative – namely, how we were wronged. Have them write a 1-2 page paper which briefly retells the
story they chose and answers the following: How might “choosing” to remember differently change or
improve the broken relationship? What might Esther teach us about how to initiate reconciliation?
Remind them about the Maimonides’ three components of true repentance: we cannot simply wish to
change and promise not to repeat our sins in the future. We must also remember that which we have
done. Memory plays a very important role in the process of change.
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CORRECTING JEWISH HISTORY: THE HIDDEN STORY OF QUEEN ESTHER
GROUP STUDY GUIDE
In this course, we examine the two different attempts of Esther to save the Jews from the hands of
Haman and explore how her memories may have deeply affected her approaches. We discuss the
importance of memory, both in the Megillah and in Judaism in general, and suggest that how we choose
to relate and react to memory is a primary theme of the holiday of Purim.

HOW TO STRUCTURE YOUR GROUP
Group study can be structured in several ways. Please see the options below to determine which
would work best for your group:
1. In-Person
a. Similar to a book club, the participants meet (we recommend weekly meetings)
to watch the videos and discuss the material.
b. During the sessions, watch the videos together. You can use the group guide as a
starting point for your conversations, but let the discussion flow naturally.
2. In-Person with Facilitator
a. Same as “In Person” model, but if you appoint one of your group as a facilitator,
he or she will lead the conversation.
3. Google Hangout
a. Google Hangout is the best method if you are not all located in physical
proximity to each other.
b. A participant can play the video and shares his or her screen with the others, or
the group members can all watch the videos simultaneously.
c. Similar to a book club, all participants meet virtually (we recommend weekly
meetings) to watch the videos and discuss the material.
Remember, use these materials in the way that works best for you. Pause for discussion! Ask
questions and challenge assumptions! Argue with each other, and with Rabbi Fohrman. And of
course, be in touch with us at info@alephbeta.org with comments, questions or general
feedback.
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SESSION 1

WATCH

VIDEO 1: PROLOGUE: (3:28)

In this video, Rabbi Fohrman begins to explore the true meaning of the holiday of Purim, and
introduces the overall theme of the course and of Purim itself: Memories.

DISCUSSION MEMORY IN JUDAISM
Before plunging into the content of the course, have a discussion regarding memory: How
important is memory in Judaism? Where else does the Torah emphasize memory? Why? In
other words, what is the Torah trying to teach us about Judaism through emphasizing the
importance of memory?
The theme of memory will be explored throughout this course. By the end of the course,
everyone will have a better understanding of all of the above questions. The purpose of this
discussion is to get everyone to start thinking about this important topic and to set the stage for
the rest of the course. In that sense, there are no “right” or “wrong” answers.

WATCH

VIDEO 2: ESTHER THE ACCOUNTANT (7:04)

In this video, Rabbi Fohrman presents the first “Megillah Mystery” by carefully examining the
various aspects of Esther’s first attempt to save her people from the imminent fate of
annihilation.

DISCUSSION BREAKING THE LULLABY EFFECT
As Rabbi Fohrman pointed out in the Prologue, the stories of the Megillah – including Esther’s
pleas to the king – have been familiar to many of us from a very young age; in fact, they have
become so ingrained within us that we rarely – if ever – stop and think about what that really
mean. The last video demonstrated precisely that: we are so familiar with the stories that we
never notice the glaring oddities of the text, regardless of how many times we read it. This is
known as the Lullaby Effect: when stories and ideas that are so well known that we accept them
13

as we always have without ever truly paying attention to, critically thinking about, or
questioning them. Our goal, then, is to “break” the Lullaby Effect, by approaching a story as if
never before seen or heard.
Discuss the potential dangers of the Lullaby Effect, why it is important to “break” the Lullaby
Effect, and how we can break the Lullaby Effect.
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SESSION 2
At 3:50 into the video, pause the video and discuss with your group Rabbi Fohrman’s question: Where, in
Genesis, have we heard these words before? What story does this remind us of?

WATCH

VIDEO 3: WE’VE BEEN SOLD… AGAIN! (10:00)

In this video, Rabbi Fohrman presents the second “Megillah Mystery” by exploring the strange
language of Esther’s second attempt to save the Jews. In so doing, Rabbi Fohrman highlights the
narrative’s intertextual parallels to an earlier Biblical story.

CHALLENGE ESTHER 1 AND ESTHER 2
Break your group up in half. Both groups should read through the text of each of Esther’s requests (7:34, 8:3-6). In Video 3, we discussed the intertextual connections between Esther’s requests and various
stages of the Sale of Joseph story. Now, discuss differences in the approach of each request. What is
Esther’s approach in each instance? What tone does she take by each request? Does it differ between
the two? More deeply, what might her approach in each situation reveal about her own attitude?
You can find source sheets with the relevant verses in the Appendix at the end of the course guide.
There are two source sheets: one has the verses only in the original Hebrew, while the other includes a
side-by-side English translation. You can choose whichever version is most appropriate.
When looking at the two requests comparatively, it seems that Esther takes a very different tone in her
second request than she does in her first. In her second request, Esther wears her emotions on her sleeve;
she falls to the floor, cries, and pleas (v. 3). She emphatically tells the king that she simply cannot bear to
see the evil that might befall her own people (v. 6). Her request is an impassioned plea of someone who
is about to watch her own brothers and sisters be destroyed. The first request, however, takes a very
different approach. Her cost-benefit analysis regarding slavery vs. murder seems to be more “business”minded, and almost no emotion is expressed; she seems much more emotionally-removed at this point. It
cannot – and should not – be denied that her first request was passionate as well. Still, the difference
between the two seems glaring. The “meaning” of these differences will become clear as the course
progresses.
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DISCUSSION ESTHER AND THE SALE OF JOSEPH
Have a discussion with your group regarding the question with which Rabbi Fohrman left off:
What is the connection between Esther and the Sale of Joseph? Think critically and creatively.
You can leave the question open-ended and broad, or you may want to lead the discussion with
a few guided thought questions:




What are the two “options” in each case regarding the potential fates of each subject
(the Jewish People vs. Joseph)? Slavery vs. Death
Who is the “hero” of each story? Esther and Judah
Do these heroes have anything in common?
o Do their struggles have anything in common?
o Do their relationships with the subjects have anything in common?
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SESSION 3
PREPARE MORDECHAI’S LINEAGE
Prior to Video 4, break the group in half, and have them read the Megillah’s introduction of Mordechai
(2:5). Study the seemingly glaring inconsistency of the text: the verse says that Mordechai was both a
“Judean Man –  ”איש יהודיand a “Benjamite Man – איש ימיני.” How can that be? Write down as many
answers as you can come up with, using the provided commentaries and their own creativity.
Once you have answered the above question, consider a broader question: Why do these details
matter? Why are they in the Megillah at all?
You can find source sheets with the relevant verses and commentaries in the Appendix at the end of the
course guide. There are two source sheets: one has the verses only in the original Hebrew, while the
other includes a side-by-side English translation. You can choose whichever version is most appropriate.

WATCH

VIDEO 4: BROTHERLY LOVE (12:30)

In this video, Rabbi Fohrman suggests that Esther’s first plea was made with a heart full of
memories of her ancestral past – and laden with a begrudging bitterness.

DISCUSSION JUDAH’S INTENT
Rabbi Fohrman suggested that Esther was filled with bitterness of Judah’s willingness to save his
brother from death but not from slavery. However, is Esther’s “accusation” appropriate? Was
Judah really interested only in what would give the brothers the greatest monetary and strategic
benefit? After all, suggesting the sale of Joseph may have been, in his opinion, the best strategy
with which to save Joseph. Or, perhaps, is Esther’s bitterness actually well-placed? Was Judah
really interested in saving Joseph, or just in covering the brothers’ tracks while making some
money in the process?
See Rashi, Sforno, and Kli Yakar on Genesis 37:26-27, which all seem to indicate that Esther’s
implicit accusation was quite accurate.
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SESSION 4

WATCH

VIDEO 5: PAY IT FORWARD (7:02)

In this video, Rabbi Fohrman suggests that in her second plea, Esther remembered the next stage
of her ancestral past – when Judah saved Benjamin – and repays the kindness.

DISCUSSION HOW TO REMEMBER
In the next video, the Epilogue, Rabbi Fohrman discusses in more detail what this story of
Esther teaches us about how we should relate to memory. Before we get there, discuss with
your group, what does this whole approach teach us – practically – about how we should relate
to memory? Is Esther teaching us to choose to only remember the good and erase all painful
memories? What are the advantages and disadvantages to such an idea? In short, so what?

CHALLENGE MEMORY IN THE TORAH
Towards the end of Video 5, Rabbi Fohrman mentioned that the Biblical verses referring to Amalek
(from which Haman descended) are suffused with the theme of memory.
More broadly, the Bible has six commandments that require us remember certain ideas or events on a
regular basis: the exodus from Egypt, the Sabbath, the revelation at Sinai, the sin of the golden calf,
what happened to Miriam following her ill-speech regarding her brother Moses, and the attacks of
Amalek. Perhaps the best summary is that which is said in Deuteronomy 32:7: “Remember the days of
old, consider the years of many generations.”
How can we explain this command in light of that which we have learned about memory? Why is it
important to “remember the days of old”? Why is it a commandment? In addition to explaining the
verse in Deuteronomy 32:7, Explain why remembering those six events is so crucial. Many of these
commandments involve memory of a sinful act; why is it so important to constantly remember ancient
wrongdoing? It all happened so long ago – why can’t we let bygones be bygones? In their answers, you
can guide your students to preempt one of the ideas in the following video – namely, that of the
importance of memory (regretting the sin) in process of true repentance (teshuvah/)תשובה.
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SESSION 5

WATCH

VIDEO 6: EPILOGUE: PAST, PRESENT, & FUTURE (7:41)

In this video, the last of the course, Rabbi Fohrman discusses more generally the power of
memory and explains the role of memory in the process of repentance and reconciliation. Finally,
he accentuates the true lessons of Esther’s decisions regarding how we should relate and respond
to our own memories. We should remember everything; it’s how we choose to remember that
makes all the difference.

DISCUSSION WHO IS RIGHT?
Read these two quotes aloud in your group:
I've never tried to block out the memories of the past, even though some are painful. I
don't understand people who hide from their past. Everything you live through helps to
make you the person you are now.”
-Sophia Loren (Italian Actress)
Our dreams must be stronger than our memories. We must be pulled by our dreams,
rather than pushed by our memories.
-Jesse Jackson (American civil rights
activist)
Then, discuss: Based on what we have learned about memory, who is right? Are they arguing?
What is the primary message of each?
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APPENDIX
SOURCE SHEETS
VIDEO OUTLINES
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Source Sheet for “Esther 1 and Esther 2” – with English Translation

CORRECTING JEWISH HISTORY: THE HIDDEN STORY OF QUEEN ESTHER

SOURCE SHEET
ESTHER 7:3-4

- ִאם-- וַ תֹּאמַ ר,ג וַ ַתעַ ן אֶ ְס ֵּתר הַ מַ לְ כָּה
-עַ ל- וְ ִאם,אתי חֵּ ן בְ עֵּ ינֶיָך הַ מֶ לְֶך
ִ ָּמָּ צ
,לִ י נַפְ ִשי בִ ְשאֵּ ל ִָּתי- ִתנָּתֶ ן:הַ מֶ לְֶך טוֹּב
.וְ עַ ִמי בְ בַ ָּק ָּש ִתי

3 Then Esther the queen answered and said: 'If I have found
favour in thy sight, O king, and if it please the king, let my
life be given me at my petition, and my people at my request;

 לְ הַ ְש ִמיד,כַרנּו אֲ נִי וְ עַ ִמי
ְ ד כִ י נ ְִמ
לַהֲ רוֹּג ּולְ אַ בֵּ ד; וְ ִאּלּו ַלעֲבָּ ִדים
כִ י אֵּ ין-- הֶ חֱ ַר ְש ִתי,כַרנּו
ְ וְ לִ ְשפָּ חוֹּת נ ְִמ
} {ס. בְ נֵּזֶ ק הַ מֶ לְֶך,שוֶ ה
ֹּ הַ צָּ ר

4 for we are sold, I and my people, to be destroyed, to be
slain, and to perish. But if we had been sold for bondmen and
bondwomen, I had held my peace, for the adversary is not
worthy that the king be endamaged.' {S}

ESTHER 8:3-6

, וַ ִתפֹּל, וַ ְת ַדבֵּ ר לִ פְ נֵּי הַ מֶ לְֶך,ג וַ תוֹּסֶ ף אֶ ְס ֵּתר
- לְ הַ עֲבִ יר אֶ ת,ֹּלו-לִ פְ נֵּי ַרגְ לָּיו; וַ ֵּתבְ ךְ וַ ִת ְתחַ נֶן
 אֲ ֶשר חָּ ַשב,ֹּ וְ אֵּ ת מַ חֲ ַשבְ תו,ָּרעַ ת הָּ מָּ ן הָּ אֲ גָּגִ י
.יְהּודים
ִ
ַה-עַ ל

3 And Esther spoke yet again before the king, and fell
down at his feet, and besought him with tears to put
away the mischief of Haman the Agagite, and his device
that he had devised against the Jews.

; אֵּ ת ַש ְרבִ ט הַ זָּ הָּ ב,ד וַ יו ֶֹּשט הַ מֶ לְֶך לְ אֶ ְס ֵּתר
. וַ ַת ֲעמֹּד לִ פְ נֵּי הַ מֶ לְֶך,וַ ָּת ָּקם אֶ ְס ֵּתר

4 Then the king held out to Esther the golden sceptre.
So Esther arose, and stood before the king.

אתי
ִ ָּמָּ צ-הַ מֶ לְֶך טוֹּב וְ ִאם-עַ ל-ה וַ תֹּאמֶ ר ִאם
 וְ טוֹּבָּ ה,כָּשר הַ ָּדבָּ ר לִ פְ נֵּי הַ מֶ לְֶך
ֵּ ְ ו,חֵּ ן לְ פָּ נָּיו
,הַ ְספָּ ִרים-יִ כָּ תֵּ ב לְ הָּ ִשיב אֶ ת-- בְ עֵּ ינָּיו,אֲ נִי
 אֲ ֶשר כָּתַ ב,הַ ְמ ָּדתָּ א הָּ אֲ גָּגִ י-מַ חֲ ֶשבֶ ת הָּ מָּ ן בֶ ן
 ְמ ִדינוֹּת- אֲ ֶשר בְ כָּל,יְהּודים
ִ
ַה-לְ אַ בֵּ ד אֶ ת
.הַ מֶ לְֶך

5 And she said: 'If it please the king, and if I have found
favour in his sight, and the thing seem right before the
king, and I be pleasing in his eyes, let it be written to
reverse the letters devised by Haman the son of
Hammedatha the Agagite, which he wrote to destroy the
Jews that are in all the king's provinces;

- אֲ ֶשר, בָּ ָּרעָּ ה,יתי
ִ  וְ ָּר ִא,ו כִ י אֵּ יכָּ כָּה אּוכַל
,יתי
ִ עַ ִמי; וְ אֵּ יכָּ כָּה אּוכַ ל וְ ָּר ִא-יִ ְמצָּ א אֶ ת
} {ס.בְ ָאבְ ַדן מ ֹּול ְַד ִתי

6 for how can I endure to see the evil that shall come
unto my people? or how can I endure to see the
destruction of my kindred?' {S}
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אתי חֵּ ן בְ עֵּ ינֶיָך הַ מֶ לְֶך ,וְ ִאם-עַ ל-הַ מֶ לְֶך טוֹּבִ :תנָּתֶ ן-לִ י
ג וַ ַתעַ ן אֶ ְס ֵּתר הַ מַ לְ כָּה ,וַ תֹּאמַ רִ --אם-מָּ צָּ ִ
נַפְ ִשי בִ ְשאֵּ ל ִָּתי ,וְ עַ ִמי בְ בַ ָּק ָּש ִתי.
כַרנּו אֲ נִי וְ עַ ִמי ,לְ הַ ְש ִמיד לַהֲ רוֹּג ּולְ אַ בֵּ ד; וְ ִאּלּו ַלעֲבָּ ִדים וְ לִ ְשפָּ חוֹּת נ ְִמכַ ְרנּו ,הֶ חֱ ַר ְש ִתי--כִ י
ד כִ י נ ְִמ ְ
אֵּ ין הַ צָּ ר שֹּוֶ ה ,בְ נֵּזֶ ק הַ מֶ לְֶך{ .ס}
ESTHER 8:3-6

ג וַ תוֹּסֶ ף אֶ ְס ֵּתר ,וַ ְת ַדבֵּ ר לִ פְ נֵּי הַ מֶ לְֶך ,וַ ִתפֹּל ,לִ פְ נֵּי ַרגְ לָּיו; וַ ֵּתבְ ךְ וַ ִת ְתחַ נֶן-לוֹּ ,לְ הַ עֲבִ יר אֶ תָּ -רעַ ת הָּ מָּ ן
יְהּודים.
ִ
הָּ אֲ גָּגִ י ,וְ אֵּ ת מַ חֲ ַשבְ תוֹּ ,אֲ ֶשר חָּ ַשב עַ ל-הַ
ד וַ יו ֶֹּשט הַ מֶ לְֶך לְ אֶ ְס ֵּתר ,אֵּ ת ַש ְרבִ ט הַ זָּ הָּ ב; וַ ָּת ָּקם אֶ ְס ֵּתר ,וַ ַת ֲעמֹּד לִ פְ נֵּי הַ מֶ לְֶך.
כָּשר הַ ָּדבָּ ר לִ פְ נֵּי הַ מֶ לְֶך ,וְ טוֹּבָּ ה אֲ נִי,
אתי חֵּ ן לְ פָּ נָּיו ,וְ ֵּ
ה וַ תֹּאמֶ ר ִאם-עַ ל-הַ מֶ לְֶך טוֹּב וְ ִאם-מָּ צָּ ִ
בְ עֵּ ינָּיו--יִ כָּ תֵּ ב לְ הָּ ִשיב אֶ ת-הַ ְספָּ ִרים ,מַ חֲ ֶשבֶ ת הָּ מָּ ן בֶ ן-הַ ְמ ָּדתָּ א הָּ אֲ גָּגִ י ,אֲ ֶשר כָּ תַ ב לְ אַ בֵּ ד אֶ ת-
יְהּודים ,אֲ ֶשר בְ כָּלְ -מ ִדינוֹּת הַ מֶ לְֶך.
ִ
הַ
יתי ,בְ ָאבְ ַדן
יתי ,בָּ ָּרעָּ ה ,אֲ ֶשר-יִ ְמצָּ א אֶ ת-עַ ִמי; וְ אֵּ יכָּ כָּה אּוכַ ל וְ ָּר ִא ִ
ו כִ י אֵּ יכָּ כָּה אּוכַל ,וְ ָּר ִא ִ
מ ֹּול ְַד ִתי{ .ס}
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5 There was a certain Jew in Shushan the castle, whose
name was Mordecai the son of Jair the son of Shimei the son
of Kish, a Benjamite.

ירה;
שּושן הַ בִ ָּ
יְהּודי ,הָּ יָּה בְ ַ
ִ
ה ִאיש
ּושמ ֹּו מָּ ְרדֳּ כַ י ,בֶ ן י ִָּאיר בֶ ןִ -ש ְמעִ י בֶ ן-
ְ
ִקישִ --איש יְ ִמינִי.
)ESTHER RABBAH 6:2 D”H:“ISH YEHUDI”(MIDRASH

יהודי למה נקרא שמו יהודי והלא ימיני הוא לפי שייחד שמו של הקב"ה כנגד כל באי עולם ,הה"ד לא יכרע ולא
ישתחוה וכי קנתרן היה ועובר על גזירת המלך אלא כשצוה אחשורוש להשתחוות להמן חקק עבודת כוכבים
על לבו ונתכוון כדי שישתחוו לעבודת כוכבים ,וכשהיה רואה המן שאין מרדכי משתחוה לו נתמלא חימה
ומרדכי אומר לו יש אדון המתגאה על כל גאים היאך אני מניחו ואשתחוה לעבודת כוכבים ולפי שייחד שמו
של הקב"ה נקרא יהודי לומר יהודי יחידי
BABYLONIAN TALMUD, TRACTATE MEGILLAH 12B-13A

קרי ליה יהודי  -אלמא מיהודה קאתי ,וקרי ליה ימיני  -אלמא מבנימין קאתי!  -אמר רב נחמן :מרדכי מוכתר
בנימוסו היה .אמר רבה בר בר חנה אמר רבי יהושע בן לוי :אביו מבנימין ואמו מיהודה .ורבנן אמרי :משפחות
מתגרות זו בזו ,משפחת יהודה אומרת :אנא גרים דמתיליד מרדכי ,דלא קטליה דוד לשמעי בן גרא .ומשפחת
בנימין אמרה :מינאי קאתי .רבא אמר :כנסת ישראל אמרה לאידך גיסא :ראו מה עשה לי יהודי ומה שילם לי
ימיני ,מה עשה לי יהודי  -דלא קטליה דוד לשמעי ,דאיתיליד מיניה מרדכי ,דמיקני ביה המן .ומה שילם לי ימיני
 דלא קטליה שאול לאגג ,דאיתיליד מיניה המן ,דמצער לישראל .רבי יוחנן אמר :לעולם מבנימין קאתי ,ואמאיקרי ליה יהודי  -על שום שכפר בעבודה זרה .שכל הכופר בעבודה זרה נקרא יהודי ,כדכתיב +דניאל ג' +איתי
גברין יהודאין וגו'.
RASHI 2:5

(ה) איש יהודי  -על שגלה עם גלות יהודה כל אותן שגלו עם מלכי יהודה היו קרויים יהודים בין הגוים
ואפילו משבט אחר הם:
איש ימיני  -מבנימין היה כך פשוטו ,ורבותינו דרשו מה שדרשו:

IBN EZRA 2:5

(ה) איש יהודי  -בעבור היותו ממלכות יהודה נקרא כן:
ימיני  -חסר בן דרך קצרה:
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ּושמ ֹּו מָּ ְרדֳּ כַי ,בֶ ן י ִָּאיר בֶ ןִ -ש ְמעִ י בֶ ןִ -קישִ --איש יְ ִמינִי.
ירה; ְ
שּושן הַ בִ ָּ
יְהּודי ,הָּ יָּה בְ ַ
ִ
ה ִאיש
)ESTHER RABBAH 6:2 D”H:“ISH YEHUDI”(MIDRASH

יהודי למה נקרא שמו יהודי והלא ימיני הוא לפי שייחד שמו של הקב"ה כנגד כל באי עולם ,הה"ד לא יכרע ולא
ישתחוה וכי קנתרן היה ועובר על גזירת המלך אלא כשצוה אחשורוש להשתחוות להמן חקק עבודת כוכבים
על לבו ונתכוון כדי שישתחוו לעבודת כוכבים ,וכשהיה רואה המן שאין מרדכי משתחוה לו נתמלא חימה
ומרדכי אומר לו יש אדון המתגאה על כל גאים היאך אני מניחו ואשתחוה לעבודת כוכבים ולפי שייחד שמו
של הקב"ה נקרא יהודי לומר יהודי יחידי
BABYLONIAN TALMUD, TRACTATE MEGILLAH 12B-13A

קרי ליה יהודי  -אלמא מיהודה קאתי ,וקרי ליה ימיני  -אלמא מבנימין קאתי!  -אמר רב נחמן :מרדכי מוכתר
בנימוסו היה .אמר רבה בר בר חנה אמר רבי יהושע בן לוי :אביו מבנימין ואמו מיהודה .ורבנן אמרי :משפחות
מתגרות זו בזו ,משפחת יהודה אומרת :אנא גרים דמתיליד מרדכי ,דלא קטליה דוד לשמעי בן גרא .ומשפחת
בנימין אמרה :מינאי קאתי .רבא אמר :כנסת ישראל אמרה לאידך גיסא :ראו מה עשה לי יהודי ומה שילם לי
ימיני ,מה עשה לי יהודי  -דלא קטליה דוד לשמעי ,דאיתיליד מיניה מרדכי ,דמיקני ביה המן .ומה שילם לי ימיני
 דלא קטליה שאול לאגג ,דאיתיליד מיניה המן ,דמצער לישראל .רבי יוחנן אמר :לעולם מבנימין קאתי ,ואמאיקרי ליה יהודי  -על שום שכפר בעבודה זרה .שכל הכופר בעבודה זרה נקרא יהודי ,כדכתיב +דניאל ג' +איתי
גברין יהודאין וגו'.
RASHI 2:5

(ה) איש יהודי  -על שגלה עם גלות יהודה כל אותן שגלו עם מלכי יהודה היו קרויים יהודים בין הגוים
ואפילו משבט אחר הם:
איש ימיני  -מבנימין היה כך פשוטו ,ורבותינו דרשו מה שדרשו:

IBN EZRA 2:5

(ה) איש יהודי  -בעבור היותו ממלכות יהודה נקרא כן:
ימיני  -חסר בן דרך קצרה:
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VIDEO OUTLINES

I.

Megillah Mysteries
A. Esther’s First Request
i. If you were Esther… If you wanted to save your people, what would be your
greatest weapon? Yourself! The king loves you. You’d approach the king and ask
him save you – to be your knight in shining armor.
ii. Actual text of Esther’s request:
1. “If I have found favor in your eyes, and if it pleases the king, give me my
life as my petition, my people at my request...”
a. This sounds excellent – a poetic, passionate, dramatic request from
a distressed queen, that emphasized that the king can save her.
2. “… for we – me and my people – are sold, to be destroyed, to be killed, to
be wiped out...”
a. Still seems okay, although why does she say they are sold?
3. “… And if we had been sold as slaves, I would have kept silent, because
the pain would not have been worth the king’s ‘pain.’”
a. Meaning, the pain of the Jews would not outweigh the [monetary]
profit of the king.
b. This seems to be a digression! An out-of-place profit-loss analysis. It
seems to totally destroy the approach. Why is she speaking like
this?
B. Esther’s Second Request
i. The first request was positive in that he killed Haman. But Haman’s plan to kill the
Jews was still very much in place. (She might even be more “at-risk” now – the
king’s haste to kill Haman may have had to do with suspicions of an affair with
Haman; now that he’s dead, the suspicions are put to rest.)
ii. Actual text of Esther’s approach:
1. “If you find favor in my eyes… reverse the decrees devised by Haman.”
2. “For how can I endure to see the evil that shall come to my people?” – “ כִּי
עַ מִּ י-י ִּמְ צָא אֶׁ ת- אֲ שֶׁ ר, ב ָָרעָ ה, ו ְָראִּ יתִּ י,”אֵ י ָככָה אּוכַל.
iii. Where have we heard these words before?
1. Joseph and His Brothers (Genesis 44:33-34)
a. Joseph frames Benjamin with the goblet and pledges to kill the one
who has the goblet. Judah then pleas with Joseph to allow him to
take Benjamin’s place: “I pledged myself as a guarantor for my
brother. For how can I go back to my father with the child with me,
lest I see the evil that will befall my father” “ ,ָאבִּי-אֵ יְך אֶׁ עֱ לֶׁה אֶׁ ל-כִּי
ָאבִּי- אֲ שֶ ר י ִּמְ צָא אֶ ת, פֶׁ ן אֶ ְראֶ ה ב ָָרע:ו ְהַ נַעַ ר אֵ ינֶׁנּו אִּ תִּ י.”
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i. “ ”עמיin Esther is “ ”אביin Genesis.
ii. What’s the connection?
b. But the connections continue:
i. In Esther’s first request, she keeps on talking about being
sold: “נמכרנו.”
ii. This word – in fact, in the same exact form – appears in an
earlier statement of Judah: “What do we gain by killing our
brother… lets sell him (( ”)נמכרנוGenesis 37:26-27).
1. Esther is directly quoting Judah.
II. Beginnings of an Answer
A. Who was threatened with destruction in the days of Purim?
i. Yehudim. Today, that means Jews. What did it mean back then?
1. This term began to be used at the time of Kings 2. Why?
a. There were to kingdoms of Israel: the northern kingdom and
southern kingdom. The north was called the Kingdom of Israel, and
the south was killed the Kingdom of Judah.
b. Sancheriv (Assyria) comes in, and manages to exile the northern
kingdom (commonly referred to as the “lost 10 tribes”), leaving the
Kingdom of Judah.
i. At that point, a Yehudi did not mean a Jew, but a resident of
the Kingdom of Judah.
c. Later, the Kingdom of Judah is exiled by Babylonia.
d. Eventually, Babylonia is conquered by the kingdom of Persia. This
sets up the Purim story.
i. At the time of the Purim story, you have many Yehudim –
remnants from the Kingdom of Judah – in Persia. But it’s not
just Yehudim. Territorially, there’s one more tribe part of the
Kingdom of Judah (12-10 tribes = 2): Benjamin.
1. We’ve been talking about stories with Benjamin and
Judah…
ii. So, Haman was trying to kill the Judaites – i.e. Judah and Benjamin.
B. How did the Jews themselves relate to this?
i. Mordechai’s introduction:
1. “There was a certain “Jew” who lived in Shushan the capital; his name was
Mordechai the son of Yair, the son of Shimi, the son of Kish – a
Benjaminite” (3:5).
2. Then, the next verse explains: “he was part of the residents of Jerusalem
who were exiled with the king of Judah.”
ii. Then, Mordechai hears about the decree and approaches Esther:
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1. “Don’t think that you’ll escape in the king’s house, more than all the
Yehudim. For if you keep silent at this time, God will make sure they are
saved some other way” (4:13-14).
a. He’s saying: you cannot just focus on yourself (Benjamin) and let the
other side of the family (Judah) get destroyed.
iii. Then we come to the famous words. She goes to the king, but remembers the
past.
1. She remembers what happened between the sons of Leah and the sons
of Rachel: the Sale of Joseph. Judah said: “What do we gain by killing him?
Let’s sell him ( – )נמכרנוinstead of letting him die.”
a. Essentially, we can’t let him die, but we can sell him as a slave. And,
we’ll at least gain from it – unlike if we were to kill him.
2. Esther says to the king: “We will be killed. But if we were only sold, I
wouldn’t make such a request and withhold such potential profit from the
king.”
a. Esther also makes a profit-loss calculation with the king. The
Yehudim are about to die. But if they were only sold as slaves, I
would have kept silent, because after all, they aren’t going to die.
And the king would make a profit.
i. What’s going on? She seems bitter over the past. I’d keep
silent if the Judeans were only sold… just like Judah kept silent
– or really, actually proposed the sale – when the son of
Rachel was sold.
b. But Esther’s bitterness fails. Her plea gets Haman killed, but that’s
all. The Jews are still destined to die.
III. Wrapping it up
A. Re-reading Judah’s final plea (Genesis 44:27-34)
i. Judah promises Benjamin’s safety, so Jacob agrees to let Benjamin join them.
ii. When the goblet appears to be missing, Judah is the one who says: we didn’t do
it. Whoever stole it shall die!
iii. Then, they find it in Benjamin’s sack. Joseph says: I won’t actually do what you
say. The rest of you can go, and I won’t kill Benjamin – he’ll just be a slave.
1. Now, what you do if you were Judah? You just promised that thief should
be killed. Regardless of your word to Jacob, this (Joseph’s deal) seems like
a great deal to take. And then you explain to father: yes, I know I made
the promise, but I didn’t expect him to steal! We’re lucky he’s even alive!
iv. Judah pleas to Joseph. He explains that their father made them promise to bring
back Benjamin. Jacob said to them: “You know that my wife bore me two sons.”
 Seems to be totally ignoring Leah! How difficult it probably was for Judah to say
this!  “One left me… and now you’re going to take my last child?” He continues
to Joseph: my father’s soul is tied up with Benjamin’s. I can’t let him stay here and
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watch my father die. I will be the slave in his place.  My father would want it
that way – he would want him more than me. 
1. Judah is in the same situation where the child of Rachel won’t die but will
only be a slave. And he has to face the idea that Rachel’s sons matter
more to Jacob than he does. But this done, Judah learns from his
mistakes.
B. Back to Esther
i. Now it’s her second plea, to really save the Jews.
1. The situation is reversed. Benjamin can save Judah. This is Benjamin’s way
of repaying Judah’s kindness.
2. She’s in the same situation as Judah was in! And she throws herself in
among them.
3. “How can I endure to see the evil that will befall my people… כי אֵ י ָככָה
עַ מִּ י-י ִּמְ צָא אֶׁת- אֲ שֶׁ ר, ב ָָרעָ ה, ו ְָראִּ יתִּ י,”אּוכַל.
a. This is precisely what Judah said: “  ו ְהַ נַעַ ר אֵ ינֶׁנּו,ָאבִּי-אֵ יְך אֶׁ עֱ לֶׁה אֶׁ ל-כִּי
ָאבִּי- אֲ שֶ ר י ִּמְ צָא אֶ ת, פֶׁ ן אֶ ְראֶ ה ב ָָרע:”אִּ תִּ י.
C. Summary
i. A huge theme of the Megillah is Esther and memory.
ii. Esther has to think about how her ancestors were betrayed by brothers – and by
Judah. But she also remembers what Judah did to help later on.
1. You have to remember both – but what story do you tell? It’s about
choosing how to tell the story.
2. We should remember everything of the past – not just the positive. But
the challenge is how we perceive those memories.
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